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Statement of the Problem 
The American public school is one of the greatest so­
cial institutions in our country. At one time the high 
school was not accessible to all children; only the rich 
could afford a high school education. With the inclusion 
of the high school as a part of the public free school 
system of the state, the high school enrollment has great­
ly increased. "In practice, however, the American high 
school is still a selective institution. A third of those 
who enter never reach the second year, and considerably 
less than half graduate."1 Year after year a large number 
of pupils withdrew from Wheatley High School before grad­
uation. Some of these drop-outs entered other schools, 
but many never completed their high school training. 
Superintendent Winship2 says: 
High school is a great civic-social force. 
Entirely aside from. the purely educational 
advantages, it would pay the city to keep 
every person in the senior high school for 
the social and civic effect it would have 
on the city. 
• • • 
And again, study the out-of-work life of 
the young people of any comunity in the 
J / — 
Sixth Yearbook, Department of Superintendents, p. 13. 
• 93: 171 P̂j,etruI;y'T^ Sljft9?" Journal °f 'Nation 
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years they would be in high school. Study the loafing 
places where they congregate. Study the influence that 
one or two mischief makers can have over such a group 
of young people night after night and week-end after 
week-end. The contrast this situation with young peo­
ple of the same community, with the same inheritance, 
who spend five hours a day with high school students, 
with high school teachers, with studies in the accura­
cy of mathematics, with marvels of science, with the 
visions of history, with the inspiration of litera­
ture, with culture of language. 
The question naturally arises, why do so many pupils 
drop out of Wheatley High School each year? Are the causes 
due to external factors over which the school has little 
or no control? Are some of the causes due to internal 
factors which could be corrected? These questions among 
others suggest this investigation. 
Previous Related Studies 
W. 0. DeWeis1 interviewed one hundred sixty-eight 
high school drop-outs in Port Worth, Texas. He found 
that about one-fourth of the drop-outs claimed to have 
withdrawn from school because of internal factors within 
the school, such as dislike for required high school sub­
jects, dislike for teacher. These students were usually 
rated low on behavior and attitude by their teachers. 
About three-fourths of the drop-outs claimed to have 
withdrawn because of factors outside of the school, such 
as preference for work outside of school, ill health and 
•""DeWeis, W. 0. High School Eliminations in Fort Worth. 
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marriage. These students were usually rated high on be­
havior and attitude by their teachers. 
Edward E. Hylton1 found by a study made in the Gar­
field High School, Terre Haute, Indiana, that three-
fourths of the withdrawals leave high school before com­
pleting the sophomore year. 
Sadie H. Lerner* found that no single factor operates 
as a cause of withdrawals, but that factors of overageness 
and failure tended constantly to accompany withdrawal. 
Nellie A. Laird3 shows in a study of drop-outs of the 
Kinsington High School for the years of 1936-37 that 93.5 
per cent of the pupils who left school were sixteen years 
of age or over; 66.38 per cent left in the ninth and tenth 
grades; 63.89 per cent left as soon as they could legally 
do so; more than 70 per cent were repeating subjects; and 
that Junior High Schools dropped only about one-third as 
many of their ninth grade pupils as did the senior high 
schools. 
William Bernard Wyatt4 studied student mortality in 
five high schools and found that a total of thirty-two 
•"•Hylton, Edward E., A Study of Graduation, Elimina­
tion, and Failure In the Garfield High School, Terre 
Haute, Indiana" 
Lerner, Sadie H., The Factors Accompanying the With­
drawal of Third Term Students from the Seward Park High 
School, September, 1932 to June, 1955. 
3Laird, Nellie A., A Study of the Pupils Dropped From 
the Roll of the Kinsington High School, 1956-57. 
*Wyatt, William Bernard, A Study of the Basic Causes 
for Students Leaving High School. 
4 
boys and twenty-one girls transferred to other schools; 
forty-nine boys left school the first year and forty-two 
the second year; thirty-three girls left school the first 
year and thirty-six the second year. The reasons most 
frequently given for leaving school were: too little 
practical subject matter, marriage, dislike for subjects, 
lack of financial aid at home, dislike for school, too 
few electives, discipline, and dissatisfaction with marks. 
Other reasons for leaving school were: discouragement by 
parents, joining the Army or Navy, enrolling in the C. 0. 
Camp, and ill health, he found that 68 per cent of the 
girls were married while in school or immediately after 
dropping out; twenty-one of the boys studied were still 
unmarried; twenty-nine were employed as laborers; thirty-
five were engaged in farming; and only one of the 160 
pupils was earning $1200 per year or more. 
Will P. Myers1 studied withdrawals in the Vermillion 
County Township High Schools and found that no particular 
school had a marked degree of elimination greater than 
any of the others. The greatest number of withdrawals 
came from the farming group followed by the unskilled la­
boring group and the greatest number withdrew on reaching 
the age of sixteen. The scholarship of the group was be­
low average and included many failures. Pew of these pu-
1Myers, Will P. The Withdrawals in Vermillion Coun­
ty Township High Schools from 1^54 to i^5Y. 
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pils engaged in any extra curricular activities. Lack of 
interest in school was the predominate reason for with­
drawing, with marriage in second place. 
Robnette P. Johnson1 studied pupil elimination from 
the Armstrong and Maggie L. Walker High School from Sep­
tember, 1938 to June, 1941 and found that eighty-eight per 
cent of the eliminated students withdrew because of the 
economic conditions of their families. Nineteen per cent 
withdrew because of marriage. Twenty-three per cent left 
school because of dissatisfaction with school, failure or 
suspension. The average age at the time of elimination was 
sixteen and five-tenths years. Forty-nine and five-tenths 
per cent of the drop-outs were fifteen or sixteen years 
old. Ninety-one and five-tenths per cent of the eliminated 
students were over fourteen years old. The average grade 
at the time of elimination was the ninth. Thirty-three and 
one-third per cent of the drop-outs were in the eigjith 
grade. Thirty-six and one-tenth per cent of the eliminated 
students were in the ninth grade. Twenty per cent of the 
drop-outs were in the tenth grade. Thirteen and one-third 
per cent of the eliminated students were unemployed. For­
ty-eight and five-tenths per cent of the drop-outs planned 
to continue their education. Few of the eliminated stu­
dents belonged to a social club or took part in any social 
•••Johnson, Robnette P. Study of Pupil Elimination in 
the Armstrong and Maggie L. Walker High School of Richmond, 
Virginia. 1958-1941. 
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activities. Seven and six-tenths per cent of the drop-outs1 
parents had completed high school. No parent was a member of 
the Parent-Teacher*s Association. The families of the drop­
outs represented a low eoonomio level of society. 
Method of Procedure and Source of Data 
A list of the permanently dropped pupils was obtained 
from the school files together with their home addresses as 
recorded when they were last enrolled in school. As fast as 
contact was made with them, the following data concerning 
each pupil were obtained from the school records: (1) date 
of birth, (2) sex, (3) grade, (4) date of withdrawal, 
(5) name of courses in which pupil had failed, if any, 
(6) number of times failure occurred in each grade, (7) at­
tendance record of each pupil, (8) conduct and attitude grafe, 
and (9) in what extra-curricular activity, if any, pupils were 
engaged. 
The causes for dropping out were obtained from the pupils 
by personal interview. The questionnaire method, also, was used 
by the writer. Teachers were interviewed to get any information 
they were able to give about the pupil*s attitude, ability, and 
interest in school work. 
Scope and Limitations of Thesis 
In this study 300 pupils who had dropped out of the 
Wheatley High School before completing the high school cur­
riculum were found and interviewed. These 300 pupils included all 
7 
the drop-outs for the year 1941 that could he reached and 
samples from the list of permanently dropped pupils for 
the previous four years. The drop-outs of both Junior and 
Senior High School departments were included. Of the 242 
drop-outs during the year 1941 There were only 185 with 
whom contact could be made. Fifty-seven were reached who 
dropped in 1940, thirty-four who dropped in 1939, fourteen 
from the 1938 list, and ten who dropped out in 1937. It 
was noted that the longer pupils are out of school the 
harder they are to reach. The reasons for this are that 
some move to other parts of the city, some move out of the 
city, girls marry and change their names. 
In order that information gained might be first hand, 
enough assistants were employed to make personal visits to 
all subjects investigated. Table I shows a distribution of 
the drop-outs according to sex and grade.Of the 300 drop­
outs studied, 162 were boys and 138 were girls. 
TABLE I. DISTRIBUTION OF DROP-OUTS ACCORDING TO SEX AND 
GRADE 
Boys Girls Total 
Grade Number Per : Number Per : Number Per 
Enrolled of Gases . Cent : of Cases Cent :of Cases Cent 
Eleventh 22 13.6 14 10 36 12 
Tenth 31 19.1 21 15 52 17.3 
Ninth 52 32*1 40 29 92 30.7 
Eighth 18 11.1 34 25 52 17.3 
Seventh 39 24.1 29 21 68 22.7 
Total 162 100 138 100 300 100 
8 
It was further found from table I that thirty-nine 
boys and twenty-nine girls left school in the seventh 
grade; eighteen boys and thirty-four girls left in the 
eighth grade; fifty-two boys and forty girls left school 
in the ninth grade; thirty-one boys and twenty-one girls 
withdrew before completing the tenth grade, and twenty-
two boys and fourteen girls dropped out in the senior 
year. Table II shows that of the 300 drop-outs studied 
only one was under age for his grade, while 100 were nor­
mal age, and .199 were over age for their grade when drop­
ping out. 









Enrolled Boys Girls Total Boys Girls Total Boys Girl s To­
tal 
Eleventh - - 16 11 27 6 3 9 
Tenth - - 14 13 27 17 8 25 
Ninth 1 1 16 8 24 35 32 67 
Eighth - - 3 9 12 15 25 40 
Seventh - - - 6 4 10 33 25 58 
Total 1 1 55 45 100 106 93 199 
9 
CHAPTER II 
BRIEF HISTORY OF PHILLIS WHEATLEY HIGH SCHOOL AND BACK­
GROUND OF THE COMMUNITY 
Phillis Wheatley High School is one of three junior-
senior high schools of Houston, Texas. The school was 
opened January 31, 1927 as a part of the expansion pro­
gram of the Houston Public School System started in 1925. 
The school at first consisted of nineteen teachers and 
an enrollment of 490 pupils. The first building was an 
old brick structure facing Lyons Avenue. This building 
was formerly the McGowan Elementary School for white 
pupils. After it was given to the Negroes, it was named 
in honor of Phillis Wheatley, African-born slave, who, 
when educated in America, became a poet of much note. 
Later several frame buildings were erected to accommo­
date the ever increasing enrollment. In 1929, the present 
building was constructed with the main building facing 
Gregg Street. This new building, combined with the rehabil­
itation of the old building, cost $274,178.55. The rapid 
increase in the enrollment made further expansion neces­
sary. In 1936 sixteen more rooms were added. The material 
equipment of the school at present consists of a well 
stocked library, two science laboratories, two gymnasiums, 
two music rooms, a band room, and fifty-eight class rooms, 
The average enrollment is approximately 2,300 pupils with 
a faculty of fifty-nine teachers and three administrative 
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officers. The school Is a State Accredited AA High School. 
It is also accredited by the Southern Association of Col­
leges and Secondary Schools. 
Two courses leading to graduation are offered; one 
meeting requirements for college entrance; the other, a 
general course offering a wide range of electives and de­
signed for those planning to enter immediately into busi­
ness and vocational fields. 
It is not intended that the "Liberal Arts" and "Gen­
eral" courses be considered a rigid two-track arrange­
ment. Many students will doubtless take some of both in 
meeting graduation requirements, depending upon the in­
terests, needs, and capacities of the individual student. 
As a general rule, however, students who plan to enter 
college should take the "Liberal Arts" courses.1 
1Handbook for Students of the Junior and Senior High 
schools, Houston, Texas, p. 5. 
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LIBERAL ARTS COURSE1 
Required 
Physical Education 4 years 2 credits 
American History 1 year 1 credit 
Civics h year £ credit 
World History 1 year 1 credit 
Industrial Arts ) 
Home Economics ) l year 1 credit 
+ Fine Arts ) 
+ Commercial Arts ) 
English 4 years 4 credits 
or 
English 3 years 3 credits 
and 
+ Journalism 1 year 1 credit 
or 
Public Speaking 
Algebra 2 years 2 credits 
Plane Geometry 1 year 1 credit 
Biology ) 
Physics ) 1 year 1 credit 
Chemistry ) 
Foreign Language 2 years 2 credits 
Total Number Required 15| credits 
Electives (including two college entrance 
credits) 4g credits 
Total Requirement for Graduation 20 credits 
Not offered in Colored Schools. 




Physical Education .. 4 years 2 credits 
American History 1 year 1 credit 
Civics -| year |credit 
Industrial Arts ) 
Home Economics 1 year 1 credit 
+ rin© ATtS / 
+ Commercial Arts ) 
English 3 years 3 credits 
Mathematics 1 year 1 credit 
Science 1 year 1 credit 
Total Number Required 9jg credits 
Electives 10| credits 
Total Requirement for Graduation 20 credits 
NOTE: All students taking the General 
Course who are candidates for 
graduation must offer two majors 
and three minors. A major is 
defined as three years ofwork 
in a subject; a minor, as two 
years of work in a subject. 
Not offered in the Colored Schools. 
1Ibid., p. 8. 
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Phillis Wheatley High School is located in the heart 
of the industrial area of the north side of Houston, Texas. 
Houston is the largest city'in Texas, covering an area of 
seventy-three square miles with a population of more than 
400,000 of which more than 90,000 are Negroes. 
Houston is the meeting place of eighteen railroads 
converging from all directions, three national bus lines, 
and has a water outlet to all the leading shipping points 
of the world. The first railway in Texas operated out of 
Houston, and the first newspaper in the state was publish­
ed here. 
As an industrial center, Houston is the largest in 
the southwest. It is the greatest cotton port in the coun­
try. Located in and around Houston are ten great petrole­
um refineries, the world's largest cotton compresses, the 
Southern Pacific Railway shops, the Hughes Tool and Reid 
Roller Bit companies, the Houston and Port City Packing 
companies, the Portland Cement Company, numerous freight 
houses and canning factories, and a large number of small­
er industrial plants. 
In its great industrial section is to be found one of 
the largest Negro communities of the city. The greater 
number of the Negroes of this community work at semi­
skilled or unskilled labor. The children of these workers 
make up the student body at the Phillis Wheatley High school. 
14 
CHAPTER III 
CAUSES OP ELIMINATION 
A Study of High School Attendance and Conduct Records 
A study of the high school attendance and conduct 
records of the 300 eliminates in this study showed that: 
(1) fifty-six boys and fifty-four girls, a total of 110 
or 36.7 per cent of the drop-outs, were in regular atten­
dance prior to dropping out of school and (2) one-hundred 
six boys and eighty-four girls, a total of 190 or 63.3 
per cent were irregular in attendance prior to dropping 
out of school. A pupil was regarded as irregular if he 
was out of school six weeks or more during a semester. 
TABLE III. ATTENDANCE RECORD OF DROP-OUTS 
Number Per Cent 
Boys Girls Total Boys Girls Total 
Regular 
attendance 56 54 110 34.7 39.1 36.7 
Irregular 
attendance 106 84 190 65.3 60.9 63.3 
Total 162 138 300 100 100 100 
The conduct and attitude rating as given by their 
teachers indicated that for the most part the drop-outs 
were well behaved, and had a fair or good attitude toward 
their school work. It was found that of the 300 cases ex­
amined, only thirty-six or 12 per cent were rated poor in 
conduct. Thirty-five or 11.6 per cent were rated poor in 
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attitude. Ninety-three or 31 per cent were rated fair in 
conduct, while 107 or 35.6 per cent were rated fair in at­
titude. Ninety-three hoys and seventy-eight girls, a total 
of 171 or 57 per cent of the cases, were rated good in 
conduct. Eighty-one hoys and seventy-seven girls, a total 
of 158 or 52.7 per cent, were rated good in attitude. The 
ahove facts would tend to indicate that there is a close 
relation between one's attitude and his conduct. 
It was ascertained from the teachers that conduct in 
this connection means behavior in the classroom and about 
the school grounds. Attitude is determined by the interest 
'manifested in his work, and response to the general demands 
of the school. Table IV shows conduct and attitude rating 
as given by teachers while drop-outs were in school. 
TABLE IV. ATTITUDE AND CONDUCT RATING AS GIVEN BY TEACHERS 
WHILE DROP-OUTS WERE IN SCHOOL 
Conduct Boys Girls Total 
rating 
Number • Per cent Number Per cent Number Per 
cent 
Poor . . . . 21 13.0 15 10.8 36 12.0 
Fair . . . . 48 29.6 45 32.6 93 31.0 
Good . . . . 93 57.3 78 56.6 171 57.0 
Attitude 
rating 
Poor . . . . 20 12.3 15 10.8 35 11.6 
Fair . . . . 61 37.6 46 33.4 107 35.6 
Good . . . . 81 50.0 77 55.7 158 52.7 
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A further study of Table IV shows that the per cent 
of boys rated good in conduct was slightly higher than 
the per cent of girls. The per cent of boys rated fair in 
conduct was less than the per cent for girls. The per cent 
of boys rated good in attitude was considerably less than 
the per cent for girls. The per cent of boys rated fair 
in attitude was higher than th£-per cent of girls. The 
fact that 88 per cent of the drop-outs studied were rated 
fair of good in conduct and 88.3 per cent were rated fair 
or good in attitude would tend to indicate that conduct 
or attitude was not a major factor in pupil elimination at 
the Wheatley High School. 
A further study of the high school records showed 
that 192 or 67.3 per cent of the drop-outs had failed in 
one or more than one course. Fo^ty-four or 11.3 per cent 
failed in one course, sixty-six or 22 per cent failed in 
two courses, twenty-five or 8.3 peK cent failed in three 
courses, and fifty-seven or 22.3 rwr cent failed in more 
than three courses. Of the sixty-etight drop-outs from 
the seventh grade, fifty-eight or 85.2 per cent had failed 
one or more courses,. Thirty-nine^ or 75 per cent of those 
dropping out of the eighth grade had failed one or more 
courses. Of the ninety-twb &Pop-oui;s of the ninth grade 
fifty-two or 56.5 per cent had failed one or more courses. 
Twenty-nine or 55.7 per cent of the drop-outs of the tenth 
grade had failed one or more courses. Of the thirty-six 
drop-outs from the eleventh grade,fourteen or 38.8 per 
17 
cent had failed in one or more courses. It is interesting 
to note that one hundred eight or 32.6 per cent of the 
drop-outs had not failed in a single course prior to drop­
ping out of school. Table V shows the number of drop-outs 
in each grade who have failed one or more than one course. 
TABLE V. THE NUMBER 
OR 
OF DROP-OUTS BY GRADES FAILING ONE 
MORE THAN ONE COURSE 
Number of courses in which failure occured. 
Grade One Two Three Four Total 
Seventh 1 6 8 43 58 
Eighth 6 16 9 9 39 
Ninth 19 24 7 2 52 
Tenth 9 15 1 4 29 
Eleventh 9 5 — _ 14 
Failure in one or more courses does not mean that pu­
pil will not advance to the next grade. Failure in a 
course is not as disappointing as the failure to advance 
to the next grade. 
The school records of the 300 drop-outs in this study 
show that 189 or 66 per cent failed one or more times to 
be promoted to the next grade. Of the 189 ninety or 30 per 
cent failed one time; seventy or 23.3 per cent failed 
twice; only twelve or 4 per cent failed three times, 
while seventeen or 5.6 per cent failed more than 
18 
three times to advance to the next grade. 
TABLE VI. THE NUMBER OF TIMES DROP-OUTS FAILED TO ADVANCE 
TO THE NEXT GRADE ACCORDING TO GRADE CLASSIFICATION 
Classification 
at time leaving Number of times pupils failed In grade • To­
high school 1 Time 2 Times 3 Times More than 3. tal 
Seventh Grade 23 16 7 11 57 
Eighth Grade 12 19 2 4 37 
Ninth Grade 24 23 3 1 51 
Tenth Grade 21 8 1 30 
Eleventh Grade 10 4 - 14 
Total 90 70 12 17 189 
The facts here stated would tend to indicate that 
failure to advance was a probable cause for dropping out of 
school. The extent to which failure caused the pupils to 
quit school could only be determined by the admission of 
this fact by the drop-outs themselves. 
Sadie H. Lerner1 found that the factors of overageness 
and failure tended constantly to accompany withdrawal. The 
table shows that there was not a single case in the elev­
enth grade pupils studied where failure occurred in three 
or more courses. By reference to Table VI It can be noted 
that eleventh grade pupils did not have a single case where 
failure to advance had been experienced more than twice. 
The inference here is that if failure occurs too often 
they tend to drop out before reaching the tenth or elev­
enth grade. 
•"•Lerner, Sadie H. The Factors Accompanying the 
f/ithdrawal of Third Term Students from the" Seward! park 
High School, September 1952 to June 1935. 
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Reasons Given by Pupils 
On being interviewed each drop-out was asked, "Why 
did you withdraw from school?" Eighty-seven or 29 per cent 
of the drop-outs claimed to have had to quit school be­
cause it was necessary to earn a living. Thirty-eight or 
12.6 per cent of the drop-outs gave preference for work 
outside of school as the chief reason for leaving school. 
Thirty-seven or 12.3 per cent claimed a dislike for re­
quired school subjects. Thirty-five or 11.6 per cent gave 
marriage as the chief reason for leaving high school. 
Thirty-two or 10.6 per cent claimed discouragement because 
of failure in their school courses as the chief reason for 
dropping out of school. Twenty-four or 8 per cent dropped 
because of poor health. Eighteen or 6 per cent moved out 
of district and thirteen or 4.3 per cent claimed a dislike 
for their teacher as chief reason for leaving high school. 
Illness in the family, helping with smaller children, in­
sufficient clothing, childbirth, and joining the Army, 
Navy, or Civilian Conservation Camps caused the withdrawal 
of sixteen or 5.3 per cent of the 300 drop-outs studied. 
It may be of interest to note that necessity of earning a 
living, preference for work outside of school, and dislike 
for required school subjects claimed 194 or 64.6 per cent 
of the drop-outs interviewed. 
Table VII shows the causes for leaving school given 
by the drop-outs according to grade. It is interesting to 
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TABLE VII. REASONS FOR LEAVING HIGH SCHOOL AS STATED BY 
DROP-OUTS IN GRADES 7-11 
Causes of withdrawal GRADE TOTAL 
as given by drop­
outs 7th 8th 9 th 10th 11th Boys Girls 
To­
tal 
Necessary to earn a 
living 15 15 27 20 10 59 28 87 
Preference for work 
outside of school . 3 2 13 13 7 36 2 38 
Dislike for requir­
ed school subjects . 17 10 7 3 0 20 17 37 
Married 4 3 10 8 10 3 32 35 
Discouraged because 
of failure .... 15 8 9 0 0 19 13 32 
Poor health . . . 3 3 10 3 5 9 15 24 
Moved out of 
district ..... 3 3 8 2 2 3 15 18 
Dislike for teacher 8 2 2 1 0 6 7 13 
Joining Army, Navy, 
or C. C. G. Camp . 0 2 2 1 2 7 0 7 
Illness in family . 0 3 1 0 0 0 4 4 
Insufficient cloth­
ing 0 1 1 0 0 0 2 2 
Childbirth .... 0 0 2 0 0 0 2 2 
Helping with smaller 
children 0 0 0 1 0 0 1 1 
Total 68 52 92 52 36 162 138 300 
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note that of the sixty-eight drop-outs in the seventh 
grade, fifteen or 22 per cent claimed it was necessary 
for them to earn a living. Seventeen or 25 per cent 
claimed dislike for required subjects, and fifteen or 22 
per cent gave discouragement because of failure as the 
causes for leaving school. In the eighth grade the princi­
pal causes are the same as in the seventh grade: necessity 
of earning a living, dislike for required school subjects, 
and discouragement because of failure. In the ninth grade 
the largest number claimed it was necessary to earn a 
living, but fewer claimed a dislike for required school 
subjects. Preference for work outside of school, poor 
health and marriage claimed thirty-three or 35.8 per cent 
of the drop-outs of the ninth grade. In the tenth grade 
the necessity to make their own support, preference for 
work outside of school, and marriage take most of the 
drop-outs of that grade. The eleventh grade lost thirty-
six and ten claimed it necessary to work; ten claimed 
marriage, while seven liked work outside of school. 
Table VIII shows the causes given by the drop-outs 
according to age. A close study of this table will tend 
to show that the principal reasons given by the drop­
outs as the cause for leaving high school are not con­
fined to any age level. One drop-out who was only eleven 
years old claimed it was necessary to earn a living. The 
largest number of drop-outs were sixteen years old, while 
the next was seventeen years old, with the fifteen and 
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fourteen age groups following. Of the thirty-five who mar­
ried ten were sixteen years old; five were fifteen years 
old, and two were only fourteen years old; the other 
eighteen were over sixteen years of age. Of the thirty-
two who dropped out because of failure, it is interesting 
to note that the largest number was seventeen years old. 
This would tend to indicate that they were overage for 
their grade; this is reflected in Table VII. Sarah H. 
Lerner1 found in her study that overageness and failure 
constantly accompany withdrawal. Dislike for required 
school subjects claimed some from the age of twelve to 
nineteen. By reference to Table VII, it will be noted that 
twenty-seven of the thirty-seven who gave dislike for 
required school subjects as the cause for withdrawal, 
were in the seventh and eighth grades. It might be well 
to note that in the seventh and eighth grades of the 
junior high school department of Wheatley High School all 
pupils must take the same courses; hence, some pupils are 
required to take courses which they dislike. Too, some 
pupils are required to take courses for which they have 
little, if any, aptitude, If the pupil dislikes his 
courses or finds them difficult, he is likely to fail or 
be irregular in his attendance. 
Lerner, Sadie H. The Factors Accompanying the 
Withdrawal of Third Term Students from the Seward Park 
fflgh School - September 1932 to June 1955. 
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TABLE VIII. REASONS FOR LEAVING HIGH SCHOOL AS STATED BY 
STUDENTS WHO HAVE WITHDRAWN FROM HIGH SCHOOL - WHEATLEY 
SCHOOL. THIS TABLE SHOWS THE CAUSES ACCORDING TO AGE 
Cause of Age of drop-outs when leaving school 
withdrawal 11 12 15 14 15 16 17 18 19 20 Total 
Necessary 
to earn a 








j e c t s  . . . 0 1 5 7 6 5 8 4 1 0  3 7  
M a r r i e d  . . 0 0 0 2  5  1 0  9  5 4 0  3 5  
Discouraged 
because of 
f a i l u r e  . . 0 0 1 3 7 8  1 0  1  2 0  3 2  
Poor health 0 034683 0 00 24 
Moved out of 
district ..0 2053501 1 1 18 
Dislike for 
t e a c h e r  . . 0 2 2 3 2 4 0 - 0  -  1 3  
Joined Army, 
Navy, or 
C. C. C. 
C a m p  . . . . 0 0 0 0 0 3 4 0 0 0  7  
Illness in 
f a m i l y  . . . 0 0 1 0 0  1  2 0 0 0  4  
Insufficient 
c l o t h i n g  . . 0 0 0 0 0 1 0 1 0 0  2  
Childbirth .0 000 2000 0 0 2 
Helping with 
smaller 
c h i l d r e n  . . 0 0 0 1 0 0 0 0 0 0  1 _  
Total 1 5 17 41 53 68 67 31 15 2 300 
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Corty1 concludes: 
The failure of secondary school to hold its 
pupils can be ascribed for the most part to 
two major causes, one of which is economic 
and the other curricular. The schools are 
not responsible for the loss of pupils 
through economic circumstances beyond their 
control, but they must accept a large measure 
of the responsibility for unsatisfactory 
curriculum. 
Socio-Economic Status of Eliminates 
M. E. Haggerty and Harry B. Nash,2 divided society 
into six groups according to occupations as follows: 
1. Unskilled workers - miners and other common laborers. 
2. Farmers. 
3. Semi-skilled workers - brakesmen, barbers, truck-
drivers, etc. 
4. Skilled workers - masons, printers, carpenters,etc. 
5. Business and clerical workers - foremen, contractors, 
merchants, manufacturers, etc. 
6. Professional workers - engineers, brokers, doctors, 
lawyers, teachers, etc. 
According to the Haggerty and Nash grouping, the par-
^•Corty, Sister Mary E. A Study of the Reasons Why 
Pupils Withdraw from School With Suggestions, pp. 1(3^18. 
®Haggerty, M. E. and Nash, Harry B. "Mental Capaci-: 
ty of Children and Parental Occupations." Journal of 
Educational Psychology, 15:559-572, December, 1924. 
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ents of the drop-outs studied in this investigation fall 
in groups one, three, four and six. Table IX shows the 
occupational status of the parents of the drop-outs of 
this study. 
TABLE IX. OCCUPATIONAL STATUS OP THE PARENTS OP THE DROP­
OUTS STUDIED IN THIS INVESTIGATION 
Occupation of parents 
Number 
of cases Per cent 
Unskilled workers 151 50.3 
Semi-skilled workers 81 27 
Skilled workers 25 8.3 
Professional workers 7 2.3 
Unknown 36 12 
Total 300 100 
It may be noted by reference to Table IX that the oc­
cupation of the parents of thirty-six of the drop-outs is 
unknown. Of this thirty-six, eighteen or 6 per cent of the 
parents of the drop-outs were dead. Another eighteen of 
the drop-outs did not know where either of their parents 
was.. These pupils for the most part lived with relatives 
of their parents, but a few were rooming and paying their 
own way. The loss of a parent sometimes causes girls to 
marry earlier than when both parents are living; hence, it 
may be the real cause for withdrawal from school. Table 
IX also discloses the fact that 151 or 50.3 per cent of 
the parents of the drop-outs were unskilled workers, which 
indicates they v/ere in the low income group. Eighty-one 
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or 27 per cent were semi-skilled workers, twenty-five or 
8.3 per cent were skilled workers, and seven or 2.3 per 
cent of the parents of the drop-outs "belonged to the pro­
fessional group. 
Twelve boys and nine girls, a total of twenty-one or 
7 per cent of the cases studied, had attended night school 
since leaving Wheatley High School. One hundred thirty-one 
boys and ninety-four girls, a total of two hundred twenty-
five or 75 per cent of the drop-outs, were living with one 
or both parents, when dropping out of school. The parents 
of forty-nine boys and thrity-three girls a total of 
eighty-two or 27.3 per cent of the drop-outs owned or 
were buying their homes. 
The study revealed that one hundred and forty parents 
of boys and one hundred and one parents of girls, a total 
of two hundred and forty-one or 80.3 per cent,were work­
ing when their children dropped out of school. 
The large number of parents working may be explained 
by the fact that in some cases both parents were working. 
Some pupils claimed that it was necessary that they drop 
out of school to earn a living and at the same time they 
were living with one parent, and one or both parents 
were working. This may be explained by the fact that many 
of the homes were broken, and the fact that parents were 
working would not mean that they were supporting the same 
home. In many cases they were not. 
The fact that only 27.3 per cent of the parents owned 
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or were buying their homes indicates the parents of the 
drop-outs were for the most part tenants. 
The fact shown in Table IV that most of the drop­
outs were well behaved, together with the fact that 7 per 
cent had attended night school since leaving Wheatley High 
School would tend to indicate that the low economic status 
of the family, caused sometimes by broken homes, death, 
or, type of work: performed by parents, and the pay for un­
skilled labor in the industrial area of Houston, is a 
major factor in student elimination in the Wheatley High 
School. 
With such opportunities for employment as are offer­
ed by the numerous industries in the immediate community, 
the student soon decides that the struggle to stay in 
school is not worth the goal to be attained. 
Not receiving the encouragement and help from parents 
to stay in school, and not being attracted by the work in 
school, it is easy for a girl to decide to marry or a boy 
to drop out and go to work. 
Arch 0. Heck1 says: 
The remedy for non-attendance is understanding, 
not force. If society demands regularity of 
attendance of all children, then society must 
equalize the burden which compulsion to attend 
places upon the individual. All data compiled 
which show the existence of such inequalities 
must be utilized in an attempt to eliminate 
them. Steps thus taken, backed by knowledge of 
•'•Heck, Arch 0. - Administration of Pupil Personnel, 
p. 114. 
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conditions, certainly have more chance of 
lessening non-attendance than a policy of 
force alone. 
Dewey1 says: "The ordinary view among children of 
laboring people in large cities is, that only those who 
are going to be teachers need to continue at school after 
the age of fourteen." The writer agrees with Dewey and 
feels that more emphasis must be placed on teaching the 
value of education to high school students. 
Curriculum and Other Factors 
In interviewing the drop-outs each was asked: "Did 
you like the teacher sometimes but did not like the course 
taught by that teacher?" "Did you always like the teacher 
who taught the courses you liked?" "Did you sometimes 
like the course but did not like the teacher?" These ques­
tions were asked because the writer of this investigation 
had always held that children liked the courses of the 
teachers they liked. The answers to the several questions 
are shown in Table X. 
TABLE X. LIKES AND DISLIKES OF DROP-OUTS AS THEY RELATE 
TO TEACHER AND COURSE TAUGHT 
Likes and Dislikes Boys Girls Total 
Liked teacher but did not like course 71 54 125 
Liked teacher and liked course, always 106 73 179 
Liked course but did not like teacher 55 43 98 
1Dewey, John, Schools of Tomorrow, p. 263. 
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It will be noted from Table X that seventy-one boys 
and fifty-four girls,a total of 125,remembered cases where 
they liked the teacher but did not like the courses taught 
by the teacher. One hundred and six boys and seventy-three 
girls, a total of 179, stated that they always liked the 
courses of the teachers they liked. Fifty-five boys and 
forty-three girls, a total of ninety-eight, claimed that 
they remembered times when they liked the course but did 
not like the teacher who taught the course. In view of 
these findings the writer feels that one may say generally 
that children like the courses of the teachers whom they 
like; but there is enough evidence to conclude that this 
is not always the case. 
Each drop-out was asked to name one or two courses 
liked, one or two he disliked, and the same for those 
courses he had found most helpful outside of school. Some 
of the drop-outs named one course they liked, disliked, 
or thought most helpful, while a number named two courses 
in some instances. Table XI shows the answers to these 
questions. 
TABLE XI. COURSES REPORTED AS LIKED, DISLIKED, AND MOST 
HELPFUL 
Liked Disliked Most 
To- Helpful 
Courses Boys Girls tal Boys Girls Total Boys Girls To-
tal 
Athletics 7 0 7 0 0 0 0 0 0 
English . . .52 42 94 32 14 46 49 14 63 
Industry . 54 35 89 8 6 14 53 61 114 
Mathematics 50 24 74 47 37 84 54 11 65 
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TABLE XI. COURSES REPORTED AS LIKED, DISLIKED, AND MOST 
HELPFUL (CONTINUED) 
Liked Disliked Most 
Helpful Total 
Courses Boys Oirls Total Boys Girls Total Boys Girls 
Music 7 19 26 1 3 4 2 0 2 
Natural Sci­
ence ... .32 13 45 38 32 70 7 1 8 
Physical 
12 Education . 33 25 58 3 2 5 9 3 
Social Sci­
ence ... 45 24 69 37 15 52 3 3 6 
Spanish . 0 5 5 10 6 16 0 0 0 
All Courses 15 28 43 5 8 13 4 10 14 
No Choice . 9 17 26 17 27 44 26 32 58 
The small number of boys that liked athletics may be 
due to fact that very few took part in athletics. Ninety-
four or 31.3 per cent of the drop-outs liked English, for­
ty-six or 15.3 per cent disliked English, and sixty-three 
or 21 per cent named English as the most helpful outside 
of school. Industry, which includes cooking, sewing, 
laundering, woodwork, auto mechanics, and mechanical draw­
ing, was liked by eighty-nine or 29.6 per cent; disliked 
by fourteen or 4.6 per cent; and was thought most helpful 
by 114 or 38 per cent of the drop-outs. Mathematics was 
liked by seventy-four or 24.6 per cent; disliked by eighty-
four or 28 per cent; but was thought most helpful by six­
ty-five or 21.6 per cent of the drop-outs. Music was liked 
by twenty-six or 8.6 per cent of the drop-outs; disliked 
by four; but only two thought music was most helpful. The 
natural sciences, which include general science, biology, 
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physics, and chemistry were liked by forty-five or 15 per 
cent; disliked by seventy or 23.3 per cent; and thought 
most helpful by only eight of the drop-outs. Physical edu­
cation was liked by fifty-eight or 19.3 per cent of the 
drop-outs; disliked by five, and thought most helpful by 
twelve or 4 per cent of the drop-outs. The social sci­
ences, which include history, civics, and social study 
were liked by sixty-nine or 23 per cent; disliked by fif­
ty-two or 17.3 per cent; while only six or 2 per cent of 
the drop-outs thought the social sciences were most help­
ful outside of school. Spanish was liked by five girls, 
disliked by ten boys and six girls, and had not been 
found helpful by any one outside of school. It is inter­
esting to note that all courses were liked by forty-three 
or 14.3 per cent of the drop-outs, disliked by thirteen or 
4.3 per cent, and thought helpful by fourteen or 4.6 per 
cent of the drop-outs. Twenty-six or 8.6 per cent had no 
choice for courses liked, forty-four or 14.6 per cent had 
no choice for courses disliked, and fifty-eight or 19.3 
per cent of the drop-outs could nor make a choice of cours­
es most helpful outside of school. 
Laird1 concluded that too large a number of pupils did 
not find the offerings of public high school interesting, 
or needful enough to induce them to remain to graduate. 
Wilkinson2 relates that the curriculum is unsuitable 
1Laird, Nellie A., A Study of Drop-outs in Kinsington 
High School for Girls, 1936-1937, p. 79. 
uates _ 
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for the majority of drop-outs. 
Of the 300 drop-outs studied in this investigation 
ninety or 30 per cent "belonged to some type of extra­
curricular activity while in high school. Table XII shows 
the distribution of these drop-outs according to the ex­
tra-curricular activities in which they participated. 
TABLE XII. EXTRA-CURRICULA ACTIVITIES OP THE DROP-OUTS, 
Name of Activity Boy Girl Total Per cent of Drop-outs 
Foot Ball 29 29 9.6 
Student Council 8 10 18 6 
Basket Ball 8 6 14 4.6 
Glee Club 6 4 10 3.3 
Pep Squad - 8 8 2.6 
Girls Reserve Club - 8 8 2.6 
Traffic Patrol 3 - 3 1 
Total 64 36 yy oo 
It can be noted from Table XII thatiwenty-nine or 
9.6 per cent of the drop-outs had been interested in 
foot ball. Eighteen or 6 per cent had been members of 
the student council. Fourteen or 4.6 per cent played bas­
ket ball while in high school. Ten or 3.3 per cent belong­
ed to the pep squad, and a like number to the girls re­
serve, Three or 1 per cent of the drop-outs had been mem­
bers of the traffic patrol. In view of the fact that 
Wheatley High School has some thirty or more extra-cur­
ricular activities , and that only 30 per cent of the drop­
outs had participated in some kind of extra-curricular 
activity, shows very definitely the need of a guidance 
and student advisory system. 
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According to Koos:1 
Guidance activity with students who are of 
types known to drop out early is essential in 
order to offset, whenever possible and de­
sirable, the forces that would eliminate them; 
it is essential to their optimal distribution 
and adjustment to opportunities for training 
before they leave school; it is necessary in 
order to secure them optimal placement in 
occupations at the time of taking leave of 
formal school programs; and our democratic 
assumptions cannot fail to call for guidance 
for them during the early years following 
elimination, especially within the ages we 
have come to regard as making up the full 
period of secondary education. 
Posters® states: 
The very nature of a modern junior or senior 
high school makes it imperative to adopt some 
system of guidance. 
The only guidance given at present at the Wheatley High 
School is that given by the home-room teacher. There 
should be a definite program of guidance to find children 
who are unable to adjust themselves and place them in the 
most desirable situations. 
•"•Koos, Leonard V., Guidance in Secondary Schools, 
p • 7. 
Posters, Chas. R., Extra-Curricular Activities in 
the High School, p. 175. ~ 
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CHAPTER IV 
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
Summary 
The data revealed in this investigation may be sum­
marized as follows: 
1. Twenty-nine per cent of the eliminated students with­
drew because of economic conditions of their families. 
2. Twelve and six tenths per cent left because of prefer­
ence for work outside of school. 
3. Twelve and three tenths per cent quit school because 
of a dislike for required school subjects. 
4. Eleven and six tenths per cent withdrew because of 
marriage and allied reasons. 
5. Ten and six tenths per cent left school because of dis­
satisfaction with school due to failure. 
6. Eight per cent dropped out because of poor health. 
7. Six per cent lost interest in school because of the 
migratory habits of their families. 
8. Pour and three tenths per cent withdrew because they 
disliked their teachers. 
9. Two and three tenths per cent left school to join 
the army, navy, or G. C. C. camp. 
10. Three per cent withdrew because of illness in the 
family, insufficient clothing, childbirth, or helping 
with smaller children. • 
11. The average age at time of elimination was fifteen 
and nine tenths years. 
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12. Twenty-one and three tenths per cent of the drop-outs 
were fourteen years old, or younger, when they with­
drew. 
13. Seventy-eight and seven tenths per cent were over 
fourteen years old at the time of elimination. 
14. The drop-outs were distributed as follows: 
Twenty-two and seven tenths per cent were in the sev­
enth grade. 
Seventeen and three tenths per cent were in the eighth 
grade. 
Thirty and seventh tenths per cent were in the ninth 
grade. 
Seventeen and three tenths per cent were in the tenth 
grade. 
Twelve per cent were in the eleventh grade at the 
time of elimination. 
15. Thirty per cent of the drop-outs belonged to some ex­
tra-curricular activity . 
16. Seventy-five per cent of the drop-outs were living 
with one or both parents at the time of withdrawal. 
17. The parents of six per cent of the drop-outs were 
dead. 
18. Seventy-seven and three tenths per cent of the fami­
lies represented a low economic level of society. 
19. Sixty-four per cent of the pupils had failed one or 
more courses while in high school. 
20. Sixty-three per cent had failed one or more times to 
advance to the next grade. 
21. A majority of the drop-outs liked the courses taught 
by the teachers whom they liked. 
22. Thirty-one and three tenths per cent of the drop-outs 
liked English better than other courses. 
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23. Twenty-eight per cent had a greater dislike for mathe­
matics than any other course. 
24. Thirty-eight per cent of the drop-outs gave industry 
as the most helpful course outside of school. 
Conclusions 
Prom the findings of this study one may conclude 
that: 
1. Sixty per cent of the students studied are eliminated 
for reasons beyond the control of the school. 
2. Forty per cent are eliminated by internal factors 
which may be charged to the school. 
3. Socio-economic conditions are leading causes for 
elimination. 
4. Discouragements because of failure and retardation 
are important factors in elimination. 
5. A large number does not find the offerings of the 
school interesting or necessary enough to endure 
hardships to graduate. 
Recommendations 
In attempting to reduce the withdrawals from Wheatley 
High School, in light of the findings, the writer makes 
the following recommendations: 
1. Provide a guidance and student advisory system. 
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2. Introduce into the curriculum more industrial and 
practical arts courses. 
3. Introduce into the junior department the "broadening 
and finding courses" as are at present used in the 
white junior high school of Houston. 
4. Make the requirements for promotion more elastic. 
5. Organize part-time classes to enable students to hold 
part-time jobs. 
6. Educate the parents through community activities to 
improve home conditions. 
7. Emphasize the importance of a high school education 
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The causes of Eliminations at Phillis Wheatley High 
School, Houston, Texas 
Name Address 
1. Date of birth Sex Grade 
2. Why did you withdraw from school? Date of Withdrawal 
Year. (Check below the reasons indicating 
the importance of the reasons by placing before them 
the numbers 1, 2, 3, or 4). 
) Discouraged because of failure. ( ) Necessary to earn 
) Dislike for required school living. 
subjects. ( ) Poor health. 
) Dislike for teacher. ( ) Married. 
) Preference for work outside of ( ) Other reasons, 
school. 
3. Have you attended any other school since leaving Wheat-
ley? 
) Yes. If yes, where? 
) No. —• 
4. Were you living with your parents when you dropped out 
of school? 
) Yes. 
) No. If not with parents, with whom were you living? 
5. Did your parents own their home? What is the occupation 
' ) Yes. of your father? 
) What is the occupation 
of your mother? 
.Was your father working when you dropped out of school? 
) Yes. 
) No. 
Was yotxr mother working when you dropped out of school? 
1 Yes. I I No. 
7. What course or courses did you like best In school? 
What courses or 
course did you dislike? 
What course or courses have you found most helpful in 
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life outside of school? 
8. Did you like the teacher sometimes but did not like the 
courses taught by that teacher? 
Yes. 
No. 
9. Did you always like the teacher who taught the courses 
you liked? 
( ) Yes. 
( ) No. 
10. Did you sometimes like the course but did not like the 
teacher? 
( ) Yes. 
( ) No. 
PROM RECORDS IN THE SCHOOL PILES 
1. Name of courses in which pupil failed. 
2. Number of times pupil failed. 
3. Attendance record. Regular Irregular 
4. Under age Normal age Over age 
5. Conduct grade ~ Attitude grade 
6. In what extra-curricula activities was pupil engaged? 
J. C. Sanderson 
